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Course/Subject: Language Arts
Grade(s): Grade 6

Teacher(s): 5-8 Language Arts Team

C. Paulsen, B. Kinsman, P. Ciccone, L. Sohl, F. Lavoie, P. Rogers

Topic/Title: Bud, Not Buddy by Christopher Curtis


Theme:  Family, Resiliency

Length of Time for the UbD Unit: 3 to 4 weeks (daily class)
Date the unit was reviewed by the UbD Team:  12/04

Summary of the Unit: Bud, Not Buddy is the story of a ten-year old orphan who lives during the Great Depression. After giving up on life in an orphanage and in foster homes, he goes off in search of Herman E. Callaway, a jazz musician he believes is his father. 

     In this unit the students will investigate the theme of family in literature, become more familiar with literary elements, and be introduced to the historical period of the 1930’s, including the jazz music popular then. Students will be assessed on their ability to make text-to-self connections and to analyze and evaluate literary devices.

Standards

Connecticut Curriculum Framework(s): Language Arts (January 2005)

	Standard 
	Content Standard

	Reading

2A
	Students recognize how literary devices and conventions engage the reader.

	2C
	Students recognize and appreciate that contemporary and classical literature has shaped human thought.

	2D
	Students recognize that readers and authors are influenced by individual, social, cultural and historical contexts.

	Writing

3B
	Students will prepare, publish and present work to audience, purpose and task.


Understanding by Design Unit Template

	Enduring Understandings

(Students will understand that…)
	Essential Questions

(Open-ended significant questions related to the Enduring Understandings.)

	1. Writers use a variety of styles and techniques to engage and persuade their readers.

2. Family, defined in a variety of ways, is an influential factor in a character’s life.

3. Attitude influences how a character approaches and resolves challenges in life.

4. Students will know that fictional stories and characters reflect real life.
	1. In what ways does fiction explore truth?

2. What makes this book an award winner?

3. How can human qualities enable a character to successfully meet challenges?

4. How can life be good in bad times?




Key Elements: Important Vocabulary, People, Terms, etc.

	Great Depression
	Herbert Hoover
	irony
	Franklin D. Roosevelt

	Hobos
	unions
	humor
	Hooverville

	Jazz/ Big Band
	sit down strike
	idioms
	hyperbole

	orphanages
	labor organizers
	expressions of era
	cold-hearted

	Prejudices/racism
	missions
	imagery
	flyers


	Knowledge / Skills – (Students will know / be able to ….)_______________________

· Students will know that fiction allows readers to reflect on challenges we all face in life.

· Students will know literary devices such as simile, metaphor, idiom, and irony.

· Students will know vocabulary and issues specific to the setting (time, place, circumstance).

· Students will be able to identify cause/effect relationships. 

· Students will be able to evaluate the literary merit of the novel.

· Students will be able to infer character’s feeling and fears.

· Students will be able to compare/contrast the character’s life and times to theirs.

· Students will be able to respond to a prompt.

· Students will be able to identify implicit and explicit character traits.

· Students will be able to apply map skills.

· Students will be able to discuss the impact of family on individuals.

· Students will know the causes and effect of the Great Depression.


Assessment with a Detailed Description

All performance assessments will be graded using a specified set of criteria known to students. An assessment may address more than one standard. Every standard must be assessed.

Content Standard(s): 

Reading 2A): Students recognize how literary devices and conventions engage the reader.
Performance – Based Assessment(s): (Include G.R.A.S.P.S. if appropriate)

1. Create a book award. What would be the criteria for the winning entry? The criteria must include literary devices as a category. Evidence provided must include four of the following literary devices: foreshadowing, simile, metaphor, irony, imagery, humor and perspective. In addition to literary devices include two other categories of your own choice.  Would this book be a winner? Why or why not?

Rubric(s) for Performance-Based Assessment(s) are attached at end of document.
Content Standard(s): 

Reading 2C): Students recognize and appreciate that contemporary and classical literature has shaped human thought. 

Writing 3B): Students will prepare, publish and present work to audience, purpose and task.

Performance – Based Assessment(s): (Include G.R.A.S.P.S. if appropriate)

1. Consider the advice from Bud’s mom, “When one door closes, another one opens.”  In a well-crafted essay, explain what this expression means and site examples from the story and from your own life experiences which illustrate this wisdom.

Rubric(s) for Performance-Based Assessment(s) are attached at end of document.

Content Standard(s): 

Reading 2D): Students recognize that readers and writers are influenced by individual, social, cultural, and historical contexts.
Performance – Based Assessment(s): (Include G.R.A.S.P.S. if appropriate)

1. Bud- and- Me Mobile: Students will create a mobile with double-sided features reflecting both Bud’s world and their world. 

Student directions:

Compare your world to Bud’s world.

Step 1) Class activity: Brainstorm idea that may be considered in comparing your world and Bud’s world.

Step 2) Individual activity: Select at least five ideas from the class generated list which have the most meaning for you. Then create a double-sided Bud-and-Me mobile which shows these ideas in Bud’s life and in yours. See model.

Rubric(s) for Performance-Based Assessment(s) are attached at end of document.
Other Assessment Evidence: (Tests, quizzes, self-assessment, peer-assessment, etc.)

Tests

Quizzes 

Observations of students

Journal entries

Class discussion and participation

Any of the learning activities contained in the menu may be used at the teacher’s discretion in order to assist in meeting the needs of the students.

Library and Technology Skills: If appropriate summarize how library and technology skills are integrated within the unit and how you are collaborating with library and technology staff to plan and implement the unit. Librarians and technology teachers will assist in identifying appropriate sites, resources, and integrated opportunities.

· Students will use the internet to research the time period.

· Students may use Inspiration software for prewriting activities.

· Students will use Microsoft word to create documents.

Connection to the CMT/CAPT: This unit addresses the following CMT 4/CAPT objectives.

Forming a General Understanding: The reader will demonstrate understanding of the text’s general content.  The reader will:

· Determine the main idea (non-fiction) or theme/lesson (fiction) within a written work

· Identify or infer important characters, problems, settings, events, relationships and details within a written work

· Select and use relevant information from the text in order to summarize events of the text

· Use information from the text to make a prediction based on what is read

· Use context clues to determine meaning of unknown or multiple-meaning words or figurative language

Developing Interpretation: The reader will construct an interpretation and/or explanation of the text and connect the text to outside knowledge. The reader will:

· identify or infer the author’s use of structure/organizational patterns

· draw conclusions about the author’s purpose for choosing a genre or including or omitting specific details in a written work

· use stated or implied evidence from the text to draw and/or support a conclusion

Making Reader/Text Connections: The reader will connect or associate the text with one’s own life. The reader will:

· Make connections between the text and outside experiences and knowledge

· Select, synthesize and/or use relevant information within a written work to write a personal response to the text

Examining the Content and Structure: The reader will elaborate on the text and make judgments about the text’s quality and themes. The reader will:

· Analyze the author’s craft including use of literary devices and textual elements

· Select, synthesize, and/or use relevant information within a written work(s) to extend or evaluate the work(s)

· Demonstrate an awareness of author’s or character’s values, customs, and beliefs included in the text

Writing:Grade 6 – Students respond in writing to an expository prompt

· Provide an explanation about a person, situation or thing

· Present and support ideas clearly, completely and in an organized fashion

Editing and Revising: 


This test assesses student achievement in writing conventions such as spelling, grammar and usage.

Learning Activities with a Detailed Description

	Hook: 
· Share Jazz/Big Band selections with class or

· Invite a guest speaker who can describe his/her life during this era or

· Show clips of a video set in the era such as “Annie”.
· Show video “Riding the Rails” available at NCES library.


This is a menu of learning activities. Teachers will select activities appropriate for learning styles of their students.

1. Complete“Painting with a Palette of Figurative Language” activities. See attached. (E1)

2. Have small groups investigate and share information about the Great Depression, Herbert Hoover, Hoovervilles, Labor Unions, John Brown, Klu Klux Klan, etc. (W)

3. Select Response Journal prompts from the attached list. (R)*

4. Create a family tree and discuss the importance of family. Include discussion of many forms of family. (H/E)

5. Complete Family Matters Chart. Using details from the book to support inferences about these families. (See attached.) (R )*

6. Write a brief paragraph or use a graphic organizer explaining how two characters (Bugs and Bud) are alike or different. Be sure to give specific information from the story to support your answer. (R)*

7. Complete a Character Plot Chart for a character in the story. Give information from the story to support your choices. (E2)*

8. Imagine you are Bud, write a diary entry reflecting on (R)*:

a. the night that you escaped from the Amos’s,

b. after learning your true identity, and finding a real home.

9. The contents of Bud’s suitcase are important to him as a means of identifying his place in a family. What ten objects would you collect? Make/draw a list these objects. (H/E1)

10. Deza says “ Bud carries his family inside him.” What does this mean? How does everyone carry his or her family around in some way? (H/E2)*

11. Using a map trace the route from Flint to Grand Rapids. What challenges/obstacles might you have? How would you overcome them? (E1)*

12. Cause/Effect Booklet: Using  the door template, students will make a booklet illustrating the major story events and the effects of these event. See attached. (R)*

13. Personal Narrative: Reflect on and then write about someone of whom you would keep a memory. (R/E2)*

Resources

Text: Bud, Not Buddy by Christopher Paul Curtis
Other Print Sources:

 Mailbox Intermediate: June/July 2002, Dec/Jan 2003, Aug/Sept. 2003
Mailbox Bookbag: Oct/Nov 2002

Videotapes: Annie
DVDs:

CD/tape: Kind of Blue by Miles Davis 

 Films: Riding the Rails (documentary) “A riveting document of hope and hardship during one of the nations bleakest eras.” By Michael Uys and Lexy Lovell 

Software: Inspiration S
Internet Sources with addresses and full title of the site:

www.erroluys.com/RidingtheRails.htm.

Databases:

Book Award Rubric:

Bud, Not Buddy

Student Name:

	CATEGORY
	4
	3
	2
	1
	Points Earned

	AWARD

DESIGN
	Includes the title, name of author, publisher name and logo. Text and logo are creatively done.
	Includes the title, name of author, publisher name and logo.
	Includes title, name of author and publisher name.
	Missing title, author, AND/OR publisher name.
	S
	T

	LITERARY

DEVICES
	The book award includes 4 literary devices with excellent examples of each.
	The book award includes 4 literary devices with good examples of each.
	The book award includes less than 4 literary devices with some good examples.
	The book award includes less than 4 literary devices with poor or no examples.
	
	

	PERSONAL

 CRITERIA
	The book award includes two additional criteria of student choice with excellent support for each.
	The book award includes two additional criteria with good support for each.
	The book award includes one additional criterion with good support.
	The book award includes one or no additional examples with little or no support.
	
	

	Neatness 

and Effort
	The award has no distracting errors, corrections or erasures and is easily read. It appears the student spent a lot of effort getting things just right.
	The book award has almost no distracting errors, corrections or erasures and is easily read. It appears the student worked hard on it.
	The book award is fairly readable but the quality is poor in some parts. It looks like the student ran out of time or didn’t take care of it.
	Very messy and hard to read. It looks like the student threw it together at the last minute without much care.
	
	

	Spelling and Grammar
	There are 3 or fewer spelling errors on the book award. There are no grammatical errors on the award.
	There are 3 or fewer spelling errors on the book award. There is 1 grammatical mistake on the book award.
	There are 3 or fewer spelling errors on the award. There are 2-3 grammatical mistakes on the book award.
	There are more than 3 spelling errors. There are more than 3 grammatical mistakes on the book award.
	
	

	Illustration(s)
	Illustrations were creative, drawn and colored neatly and were a good size.
	Illustrations were drawn and colored neatly and were a good size.
	Illustrations were drawn and colored neatly, but some were too large or too small.
	Illustrations were drawn and/or colored carelessly.
	
	


Created by Language Arts 5-8 Team

Essay Rubric:

Bud, Not Buddy
Student Name: 

	CATEGORY
	4
	3
	2
	1
	Points 

Earned

	Focus on Assigned Topic
	The entire piece is related to the assigned topic and allows the reader to understand much more about the topic.
	Most of the piece is related to the assigned topic. The piece wanders off at one point, but the reader can still learn something about the topic.
	Some of the pieces related to the assigned topic, but a reader does not learn much about the topic.
	No attempt has been made to relate the piece to the assigned topic.
	S
	T

	Writing Process
	Every component of the writing process is addressed at a very high level. (Prewriting, drafting, reviewing, and editing). 
	Every component of the writing process is addressed at a high level.   (Prewriting, drafting, reviewing, and editing).
	Some components of the writing process are addressed at a satisfactory level.  


	Student devotes little time and effort to the writing process at a unsatisfactory level.
	
	

	Organization
	The piece is very well organized. Ideas and references are presented in a logical sequence with clear transitions.
	The piece is pretty well organized. One idea or reference may seem out of place. Clear transitions are used.
	The piece is a little hard to follow. The transitions are sometimes not clear.
	Ideas and references seem to be randomly arranged.
	
	

	Spelling and Punctuation
	There are no spelling or punctuation errors in the final draft.
	There is one spelling or punctuation error in the final draft.
	There are 2-3 spelling and punctuation errors in the final draft.
	The final draft has more than 3 spelling and punctuation errors.
	
	

	aPPEARANCE
	The final draft of the piece is readable, clean, neat and attractive. It is free of erasures and crossed-out words. It looks like the author took great pride in it.
	The final draft of the piece is readable, neat and attractive. It may have one or two erasures, but they are not distracting. It looks like the author took some pride in it.
	The final draft of the piece is readable and some of the pages are attractive. It looks like parts of it might have been done in a hurry.
	The final draft is not neat or attractive. It looks like the student just wanted to get it done and didn't care what it looked like.
	
	


Created by Language Arts 5-8 Team

Mobile Rubric:

 Bud, Not Buddy

Student Name:

	CATEGORY
	4
	3
	2
	1
	Points Earned

	Required Elements
	The mobile includes all elements as well as additional information.
	All elements are included on the mobile.
	Only 4 elements are included on the mobile.
	Less than four of the elements were present.
	S
	T

	Graphics - Relevance
	All graphics are related to the topic and make it easier to understand.
	All graphics are related to the topic and most make it easier to understand.
	All graphics relate to the topic.
	Graphics do not relate to the topic.
	
	

	Content - Accuracy
	All 5 pairs of related ideas are displayed on the mobile.
	4-3 pairs of related ideas are displayed on the mobile.
	3-4 related ideas are displayed on the mobile.
	Less than 2 related ideas are displayed on the mobile.
	
	

	Appearance
	The mobile is exceptionally attractive in terms of design, layout, and neatness.
	The mobile is attractive in terms of design, layout and neatness.
	The mobile is acceptably attractive though it may be a bit messy.
	The mobile is distractingly messy or very poorly designed. It is not attractive.
	
	

	Use of 

Class Time
	Used time well during each class period. Focused on getting the project done. Never distracted others.
	Used time well during each class period. Usually focused on getting the project done and never distracted others.
	Used some of the time well during each class period. There was some focus on getting the project done but occasionally distracted others.
	Did not use class time to focus on the project OR often distracted others.
	
	


Created by Language Arts 5-8 Team




 UbD Unit Template 


       Revised : 12/08/04





  Approval Stamp





�


                         
































