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Course/Subject: Language Arts

Grade(s): Grade 5

Teacher(s): Language Arts 5-8

C. Paulsen, B. Kinsman, P. Ciccone, L. Sohl, F. Lavoie, P. Rogers

Topic/Title: Hatchet by Gary Paulsen

 
Theme: Survival

Length of Time for the UbD Unit: 3-4 weeks (daily classes)

Date the unit was reviewed by the UbD Team:

Summary of the Unit: Hatchet, by Gary Paulsen is a realistic fiction novel set in the Canadian wilderness. This captivating story is full of adventure and suspense. The story focuses on the main character, Brian Robeson, who survives a plane crash in the wild. With no material items except for a hatchet, Brian must put his past struggles behind him and focus on surviving the present. 

In this unit students will explore insights about human experience and inner life through the character, Brian Robeson. Students will also explore the theme that even in the most difficult circumstances one learns lessons which can richly enhance their life, and discover how writers use different styles and techniques to develop their characters. Students will be assessed on their ability to analyze and synthesize literary elements and character traits.
Standards

Connecticut Curriculum Framework(s): Language Arts (January 2005)

	Number
	Content Standard

	Reading

1A
	Students will use appropriate strategies before, during and after in order to construct meaning.

	1B
	Students will interpret, analyze and evaluate text in order to extend understanding and appreciation.

	2C
	Students will recognize and appreciate that contemporary and classical literature has shaped human thought.

	Writing

3B
	Students will prepare, publish and present work appropriate to audience, purpose and task.


Understanding by Design Unit Template

	Enduring Understandings

(Students will understand that…)
	
	Essential Questions

(Open-ended significant questions related to the Enduring Understandings.)

	Identify Topic(T) or Overarching(O) – must have at least one overarching

1. Novelists often provide insights about human experience and inner life through fictional means.
2. Paulsen uses a variety of styles and techniques to develop Brian’s characters.
3. Good readers and writers apply different strategies and monitor and adjust these strategies to construct meaning. 
4. The struggle for survival helps develop character.
	
	1.  How do people adapt to survive new circumstances?

2. How does Gary Paulsen reveal the inner life of Brian Robeson?

3. What truths can you learn from fiction?

4. How do strategies help readers to construct meaning?

5. How does this novel address the difference between things that happen to us and things we make happen?


Key Elements: Important Vocabulary, People, Terms, etc.

	survivor
	protagonist
	pivotal
	amphibious

	resourcefulness
	perspective
	attitude
	turbulence

	foreshadowing
	imagery
	perseverance
	motivated

	metaphor
	mood
	provisions
	frustration

	flashback
	personification
	tensions
	fuselage


	Knowledge / Skills – (Students will know / be able to ….)_______________________

· Students will know plot, characterization, setting and theme.
· Students will know reading strategies such as summarizing, interpreting and predicting.
· Students will be able to infer a character’s feelings and fears through his/her actions and thoughts.
· Students will be able to explain when Brian’s parents’ divorce does not matter as much.
· Students will be able to respond to a writing prompt.
· Students will be able to analyze character traits.
· Students will be able to compare and contrast (For example: Brian’s attitude before and after the crash).
· Students will be able to identify the qualities that help people in challenging situations.

· Students will be able to identify cause/effect relationships.

· Students will be able to plan and write an essay.

· Students will be able to respond to oral and written prompts.

· Students will be able to create a story map.
· Students will be able to the literary elements of foreshadowing, metaphor, flashback, protagonist, perspective, imagery, mood and personification.


Assessment with a Detailed Description

All performance assessments will be graded using a specified set of criteria known to students. An assessment may address more than one standard. Every standard must be assessed.

Content Standard(s): 

Reading 1A.) Students will use appropriate strategies before, during and after in order to construct meaning.

Writing 3B.) Students will prepare, publish and present work appropriate to audience, purpose and task.
Performance – Based Assessment(s): (Include G.R.A.S.P.S. if appropriate)

Essay: In a well-crafted essay, make and support a prediction about how Brian’s experience will affect his future life. (For example: career, family relationships, sense of self, or choose an idea of your own) Use examples from the story to support your prediction.

If desired, the essays may be published in your school’s paper or literary magazine, read on a local radio station or displayed in the school or local library.

Rubric(s) for Performance-Based Assessment(s) are attached at end of document.
Content Standard(s): Reading 1B.) Students will interpret, analyze and evaluate text in order to extend understanding and appreciation.
Performance – Based Assessment(s): (Include G.R.A.S.P.S. if appropriate)

Book Cube: Students will create a Literary Elements Book Cube. One side will show title, author, and an illustration. The remaining five sides will each provide an explanation of a literary element, a specific example with page numbers from the book for that element, and an illustration. Students will choose elements from the following: personification, foreshadowing, conflict, theme, metaphor, simile, imagery, perspective or mood.

Rubric(s) for Performance-Based Assessment(s) are attached at end of document.
Content Standard(s): 

Reading 2C.) Students will recognize and appreciate that contemporary and classical literature has shaped human thought.

Writing 3B.) Students will prepare, publish and present work appropriate to audience, purpose and task.
Performance – Based Assessment(s): (Include G.R.A.S.P.S. if appropriate)

Class brainstorming activity: See activity 17.

After interviewing Brian and learning about his successful struggle to survive after the plane crash, think about his personal traits, strengths and experiences. Decide on a career for Brian that would best use these abilities. Write a letter to Brian telling him about this career and why it would be a good choice for him. Include the requirements of the job and reasons why Brian would be successful in this career. 

Goal: Identify Brian’s personal traits and strengths based on his experiences and connect them to a possible future career.

Role: Career Counselor

Audience: Brian 

Situation: Helping Brian explore career possibilities.

Product: Letter to Brian

Standards: See attached rubric.

Rubric(s) for Performance-Based Assessment(s) are attached at end of document.
Other Assessment Evidence: (Tests, quizzes, self-assessment, peer-assessment, etc.)

Teacher observation and class participation with feedback.

Journal entries

Tests

Quizzes

Any of the learning activities contained in the menu may be used at the teacher’s discretion in order to assist in meeting the needs of the students.

Library and Technology Skills: If appropriate summarize how library and technology skills are integrated within the unit and how you are collaborating with library and technology staff to plan and implement the unit. Librarians and technology teachers will assist in identifying appropriate sites, resources, and integrated opportunities.

· Students will use the internet to research author.

· Students will use Inspiration software for prewriting activities.

· Students will use Microsoft word to create documents.

Connection to the CMT/CAPT: This unit addresses the following CMT 4/CAPT objectives.

Forming a General Understanding: The reader will demonstrate understanding of the text’s general content.  The reader will:

· Determine the main idea (non-fiction) or theme/lesson (fiction) within a written work

· Identify or infer important characters, problems, settings, events, relationships and details within a written work

· Select and use relevant information from the text in order to summarize events of the text

· Use information from the text to make a prediction based on what is read

· Use context clues to determine meaning of unknown or multiple-meaning words or figurative language

Developing Interpretation: The reader will construct an interpretation and/or explanation of the text and connect the text to outside knowledge. The reader will:

· identify or infer the author’s use of structure/organizational patterns

· draw conclusions about the author’s purpose for choosing a genre or including or omitting specific details in a written work

· use stated or implied evidence from the text to draw and/or support a conclusion

Making Reader/Text Connections: The reader will connect or associate the text with one’s own life. The reader will:

· Make connections between the text and outside experiences and knowledge

· Select, synthesize and/or use relevant information within a written work to write a personal response to the text

Examining the Content and Structure: The reader will elaborate on the text and make judgments about the text’s quality and themes. The reader will:

· Analyze the author’s craft including use of literary devices and textual elements

· Select, synthesize, and/or use relevant information within a written work(s) to extend or evaluate the work(s)

· Demonstrate an awareness of author’s or character’s values, customs, and beliefs included in the text

Learning Activities with a Detailed Description

	Hook:

Begin the unit by challenging the students to agree or disagree with the statement: “No pain, no gain: Humans must experience suffering for a rich and rewarding life.” (W/H)

Or

Given a picture of a backpack, fill the backpack with what you need to bring to survive in the wilderness Be prepared to defend your choices. Repeat activity at conclusion of the unit. Did any of your choices remain the same? What different choices would you make now? (W/H)


This is a menu of learning activities. Teachers will select activities appropriate for learning styles of their students.

1. Write a letter or journal entry: What changes would your mother/father say you have made as you pass from fourth to fifth grade? (H)

2. Brainstorm and create a chart showing qualities and attitudes of strength. (E)1
3. Review literary elements: personification, foreshadowing, protagnist, conflict, prospective, theme, metaphor, simile, imagery, and mood. (E1)

4. Prediction Scrapbook: Draw and write predictions, leaving space for what actually happened. See attached activity sheet.

5. Action-Result-Change Graphic Organizer: Illustrate how events brought about change in Brian’s response to his situations. (For example: After throwing the hatchet, Brian is aware that he can make fire. Hint: save this example for students to uncover. Teachers should use less obvious examples for models such as fishing example.) (E1)

6. Think of a time when you felt sorry for yourself. Write an essay about your situation and why it did or did not help to feel sorry for yourself. R

7. Create a booklet/ pamphlet titled “Brian’s Survival Guide”. (E2)

8. Add a chapter to the end of the book. (E2)

9. Life Lesson Poster: Individually, in pairs, or in small groups design a poster reflecting words of encouragement that can be given to people. (i.e. Never give up.) (E2)

10. Discuss qualities that help people in challenging situations, such as perserverance, anger, stubbornness, resourcefulness, determination, open-mindedness, will to live, family, etc. (W)

11. Essay: Explain the pivotal events in the story when Brian takes control of what is happening. (R)

12. Challenge/strength collage: Individually or in groups, create a collage showing ideas of strength or challenge. (E1)

13. Essay: How/When does the divorce become less important to Brian? (R)

14. Story Map: Using words and/or pictures complete a story map showing the tensions and uncertainties that Brian endures. See Graphic Organizer section of curriculum guide. (E2)

15.  Following a discussion about Brian’s fears, write a composition about a personal fear. (R)

16. Prompts for journal entries (R):

--- Chapter 2: Do you think Brian would have reacted differently if there was another person on the plane. Explain. 

---Chapter 5: Do you agree with Brian’s teacher that a person just needs to stay motivated? Why or why not? 
---Chapter 8: Recall a time in your life when everything (or at least a lot) seemed to change and all you wanted to do was cry. What did you learn from this experience? 

---Chapter 10: Brian believes he must keep hoping. Why is it important to have hope when you’re in a difficult situation? 

---Chapter 13: Why do you think Brian thinks of himself as the “new” Brian? Do you think he really is new? Why or why not? 

---Chapter 19: How did you feel when Brian is rescued so soon after he finds food, a gun, and other provisions? 

17. Prewrite: As a class brainstorm a list of occupations, that would suit Brian after his experience in the Canadian wilderness. (R)

Essay Rubric: Hatchet
Student Name: 

	CATEGORY
	Weight
	4
	3
	2
	1
	Points

Earned

	Focus on Assigned Topic
	30
	The entire piece is related to the assigned topic and allows the reader to understand much more about the topic.
	Most of the piece is related to the assigned topic. The piece wanders off at one point, but the reader can still learn something about the topic.
	Some of the pieces related to the assigned topic, but a reader does not learn much about the topic.
	No attempt has been made to relate the piece to the assigned topic.
	S
	T

	Writing Process
	30
	Student devotes a lot of time and effort to the writing process (prewriting, drafting, reviewing, and editing). Works hard to make the piece exceptional.
	Student devotes sufficient time and effort to the writing process (prewriting, drafting, reviewing, and editing). Works and gets the job done.
	Student devotes some time and effort to the writing process but was not very thorough. Does enough to get by.
	Student devotes little time and effort to the writing process. Doesn't seem to care.
	 
	

	Organization
	25
	The piece is very well organized. Ideas and references are presented in a logical sequence with clear transitions.
	The piece is pretty well organized. One idea or reference may seem out of place. Clear transitions are used.
	The piece is a little hard to follow. The transitions are sometimes not clear.
	Ideas and references seem to be randomly arranged.
	 
	

	Spelling and Punctuation
	10
	There are no spelling or punctuation errors in the final draft.
	There is one spelling or punctuation error in the final draft.
	There are 2-3 spelling and punctuation errors in the final draft.
	The final draft has more than 3 spelling and punctuation errors.
	 
	

	appearance
	10
	The final draft of the piece is readable, clean, neat, and attractive. It is free of erasures and crossed-out words. It looks like the author took great pride in it.
	The final draft of the piece is readable, neat and attractive. It may have one or two erasures, but they are not distracting. It looks like the author took some pride in it.
	The final draft of the piece is readable and some of the pages are attractive. It looks like parts of it might have been done in a hurry.
	The final draft is not neat or attractive. It looks like the student just wanted to get it done and didn't care what it looked like.
	 
	


Book Cube Rubric: Hatchet

Student Name:

	CATEGORY
	
	4
	3
	2
	1
	Points Earned

	Required Elements
	40
	The book cube includes five elements with accurate definitions, examples, page numbers and illustrations.
	All elements are included on the book cube. Most but not all of the information is accurate or present.
	Only some elements are present on the book cube and /or little information is accurate or present.
	A minimal attempt has been made to complete the book cube accurately.
	S
	T

	illustrations - Relevance
	30
	All illustrations are related to the literary elements and make it easier to understand.
	Most illustrations are related to the literary elements and most make it easier to understand.
	Some illustrations relate to the literary elements.
	Illustrations do not relate to the literary elements.
	
	

	Spelling and Grammar
	10
	There are no spelling or punctuation errors in the final draft.
	There is one spelling or punctuation error in the final draft.
	There are 2-3 spelling and punctuation errors in the final draft.
	The final draft has more than 3 spelling and punctuation errors.
	
	

	Neatness 

and Effort
	10
	The book cube has no distracting errors, corrections or erasures and is easily read. It appears the student spent a lot of effort getting things just right.
	The book cube has almost no distracting errors, corrections or erasures and is easily read. It appears the student worked hard on it.
	The book cube is fairly readable but the quality is poor in some parts. It does not show much effort.
	The book cube is very messy and hard to read. It looks like the student threw it together at the last minute without much effort.
	
	

	Use of Class Time
	10
	The student used time well during each class period, focused on getting the project done, and never distracted others.
	The student used time well during each class period, usually focused on getting the project done, and never distracted others.
	The student used some of the time well during each class period. There was some focus on getting the project done but occasionally the student distracted others.
	The student did not use class time to focus on the project AND/OR often distracted others.
	
	


Created by Language Arts 5-8

Letter Writing Rubric:

Hatchet by Gary Paulsen

Student Name:

	CATEGORY 
	Weight
	4 
	3 
	2 
	1 
	Points earned

	Ideas
	40
	Ideas were expressed in a clear and organized fashion. It was easy to figure out what the letter was about. 
	Ideas were expressed in a pretty clear manner, but the organization could have been better. 
	Ideas were somewhat organized, but were not very clear. It took more than one reading to figure out what the letter was about. 
	The letter seemed to be a collection of unrelated sentences. It was very difficult to figure out what the letter was about. 
	S
	T

	Content Accuracy
	40
	The letter contains at least 5 accurate facts about the topic. 
	The letter contains 3-4 accurate facts about the topic. 
	The letter contains 1-2 accurate facts about the topic. 
	The letter contains no accurate facts about the topic. 
	
	

	Sentences & Paragraphs
	10
	Sentences and paragraphs are complete, well-constructed and of varied structure. 
	All sentences are complete and well-constructed (no fragments, no run-ons). Paragraphing is generally done well. 
	Most sentences are complete and well-constructed. Paragraphing needs some work. 
	Many sentence fragments or run-on sentences OR paragraphing needs lots of work. 
	
	

	Grammar & spelling (conventions)
	5
	Writer makes no errors in grammar or spelling. 
	Writer makes 1-2 errors in grammar and/or spelling. 
	Writer makes 3-4 errors in grammar and/or spelling 
	Writer makes more than 4 errors in grammar and/or spelling. 
	
	

	Format
	5
	Complies with all the requirements for a friendly letter. 
	 Attempts to comply with the requirements for a friendly letter but is missing 1 part.
	Attempts to comply with the requirements for a friendly letter but is missing 2 parts.
	Attempts to comply with the requirements for a friendly letter but is missing 3 or more parts.
	
	


Created by Region One Language Arts 5-8

	Change
	

	Result
	

	Action
	




Prediction  Scrapbook



Name:_______________

Activity Worksheet




Date:________________

Hatchet
	
	
	
	

	Prediction
	Actual
	Prediction
	Actual


Resources

Text: Hatchet by Gary Paulsen
Other Print Sources: Mailbox (Intermediate): Oct/Nov 2002

Videotapes, DVDs or Films: “Cry of the Wild”

Software: Inspiration Software, Microsoft Word

Internet Sources with addresses and full title of the site:

www.garypaulsen.com
Databases:
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