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Course/Subject: Language Arts: Literature

Grade(s): Grade 7
Teacher(s): Language Arts 5-8
C. Paulsen, B. Kinsman, P. Ciccone, L. Sohl, F. Lavoie, P. Rogers

Topic/Title: Holes by Louis Sachar


Themes: Friendship, Loyalty, Fairness
Length of Time for the UbD Unit: 4-6 weeks
Date the unit was reviewed by the UbD Team: 02/03/05

Summary of the Unit:

Stanley Yelnats, the main character in Louis Sachar’s Holes, is convicted of a crime he didn’t commit and sent to a detention center for recalcitrant boys in the Texas wasteland. Stanley encounters no lake at Camp Green Lake, only unfriendly adolescents, unpleasant adults and hundreds of holes to be dug. In spite of the “curse” hanging over his head, Stanley succeeds in finding courage, friendship and the answer to the mystery of the holes.

     In this unit, students will examine how fairness changes with the situation and discover how friendship can be found even in the most adverse situation.
Students will track and interpret three parallel stories. 
Standards

Connecticut Curriculum Framework(s): Language Arts

	Number
	Content Standard

	Reading

1A
	Students will use appropriate strategies before, during and after reading in order to construct meaning.

	1B
	Students will interpret, analyze and evaluate text in order to extend understanding and appreciation.

	1C
	Students will select and apply strategies to facilitate word recognition and develop vocabulary in order to comprehend text.

	1D
	Students communicate with others to create interpretations of written, oral and visual texts.

	Writing

2B
	Students will prepare, publish and/or present work appropriate to audience, purpose and task.


Understanding by Design Unit Template

	Enduring Understandings

(Students will understand that…)
	
	Essential Questions

(Open-ended significant questions related to the Enduring Understandings.)

	Identify Topic(T) or Overarching(O) – must have at least one overarching

1. Fairness varies depending on the situations.

2. Friendship can be found even in the most adverse situations.

3. Values represent people’s beliefs about what is important, good and worthwhile.

4. In life as well as fiction, conflict/cruelty and struggle are powerful teachers.


	
	1. In what ways can your actions shape your own destiny (future)?

2. How would you define true friendship?

3. How do the circumstances you are in effect the types of friendships you develop?

4. How does the author’s use of parallel stories help develop the theme of fairness?

5. Why do people react differently to comparable challenges?




Key Elements: Important Vocabulary, People, Terms, etc.

	fate/ destiny
	self-confidence
	paranoid
	parallel stories 

	cruelty
	irony
	delirious
	feat

	abuse of authority
	juvenile
	disillusion
	curse

	racism
	barren
	incarcerated
	bailiff

	justice
	despair
	evict
	relevant


	Knowledge / Skills – (Students will know / be able to ….)_______________________

· Students will know literary devices such as irony, figurative language, etc.
· Students will know the concept of parallel stories.
· Students will know story elements: setting, characters, conflict resolution and theme.
· Students will know elements of folklore.
· Students will be able to identify round (well-developed), flat (know one or two facts) and static (stay the same) characters.

· Students will be able to explain how the author’s use of irony effectively contributes to the story.
· Students will be able to identify cause and effect.


Assessment with a Detailed Description

All performance assessments will be graded using a specified set of criteria known to students. An assessment may address more than one standard. Every standard must be assessed.

Content Standard(s):  

Reading 1A.) Students will use appropriate strategies before, during and after reading in order to construct meaning.

Reading 1C.) Students will select and apply strategies to facilitate word recognition and develop vocabulary in order to comprehend text.

Writing 3B.) Students will prepare, publish and present work to audience, purpose and task.
Performance – Based Assessment(s): (Include G.R.A.S.P.S. if appropriate)

Essay: Stanley’s family believes that everything bad that happened to them is the result of a pig-stealing relative. How did that affect Stanley’s outlook on life? What problems did that idea cause Stanley? How would his life have been different if his family looked at other reasons for their misfortunes? Support your ideas with evidence from the book.

Rubric(s) for Performance-Based Assessment(s) are attached at end of document.
Content Standard(s):

Reading 1B.) Students will describe, interpret, reflect on, analyze and evaluate text in order to extend understanding and enjoyment.
Reading 1C.) Students will select and apply strategies to facilitate word recognition and extend vocabulary development.

Reading 1D.) Students will communicate with others to create interpretations and evaluations of written, oral and visual texts.
Performance – Based Assessment(s): (Include G.R.A.S.P.S. if appropriate)

Create a game board based on Holes. Decide which events and characters are most essential to the novel and include them in your design. Incorporate the past and present stories of Green Lake as well as themes of friendship and/or fairness. Include relevant vocabulary. 

When you complete your game, try it out. After making any necessary revisions, teach it to the other students in your class.

Rubric(s) for Performance-Based Assessment(s) are attached at end of document.
Other Assessment Evidence: (Tests, quizzes, self-assessment, peer-assessment, etc.)

Tests

Quizzes

Teacher observation

Class participation

Journal 

Any of the learning activities contained in the menu may be used at the teacher’s discretion in order to assist in meeting the needs of the students.

Library and Technology Skills: If appropriate summarize how library and technology skills are integrated within the unit and how you are collaborating with library and technology staff to plan and implement the unit. Librarians and technology teachers will assist in identifying appropriate sites, resources, and integrated opportunities.

· Students will use the internet to research the time period.

· Students will use Inspiration software for prewriting activities.

· Students will use Microsoft word to create documents.

Connection to the CMT/CAPT: This unit addresses the following CMT 4/CAPT objectives.
Forming a General Understanding: The reader will demonstrate understanding of the text’s general content.  The reader will:

· Determine the main idea (non-fiction) or theme/lesson (fiction) within a written work

· Identify or infer important characters, problems, settings, events, relationships and details within a written work

· Select and use relevant information from the text in order to summarize events of the text

· Use context clues to determine meaning of unknown or multiple-meaning words or figurative language

Developing Interpretation: The reader will construct an interpretation and/or explanation of the text and connect the text to outside knowledge. The reader will:

· draw conclusions about the author’s purpose for choosing a genre or including or omitting specific details in a written work

· use stated or implied evidence from the text to draw and/or support a conclusion

Making Reader/Text Connections: The reader will connect or associate the text with one’s own life. The reader will:

· Make connections between the text and outside experiences and knowledge

· Select, synthesize and/or use relevant information within a written work to write a personal response to the text

Examining the Content and Structure: The reader will elaborate on the text and make judgments about the text’s quality and themes. The reader will:

· Analyze the author’s craft including use of literary devices and textual elements

· Select, synthesize, and/or use relevant information within a written work(s) to extend or evaluate the work(s)

· Demonstrate an awareness of author’s or character’s values, customs, and beliefs included in the text

    Writing: Grade 8 – Students respond in writing to a persuasive prompt

· state a position on a particular topic

· support the position with specific details

· organize ideas so that the reader will be persuaded

Editing and Revising 


This test assesses student achievement in writing conventions such as spelling, grammar and usage

CAPT Reading Framework

The three types are literary, informational and persuasive.  Three levels of interaction with text are included: 

· Describing the text

· Personalizing and interpreting the test

· Moving beyond the text

CAPT Writing Framework

The writing framework is based on the premise that students should be able to write for different audiences.

· Generating ideas requires students to select and limit topics

· Draw upon personal knowledge as well as other sources

· Set purposes

Learning Activities with a Detailed Description

	Hook:

      Four Corners: Using signs with Agree, Disagree, Strongly Agree, and Strongly Disagree, place one sign in each corner of the room. Students respond to statements such as Life is not fair.” or “Rules are helpful/ harmful.”  . Students choose a corner and discuss reasoning behind their choice with others in group. (W/H)

      Using picture books, introduce the concept of a curse in literature. Some suggested books include: The Talking Egg by Robert San Soucis, The Math Curse by Jon Scieszka




This is a menu of learning activities. Teachers will select activities appropriate for learning styles of their students.

1. Vocabulary Bee: Read and define words. (E1)

2. Introduce irony to the class by reading Dear Mrs. LaRue: Letters from Obedience School by Mark Teague. Then complete the following activity. Picture the Irony: Using a split picture format, illustrate select examples of irony in Holes by Louis Sachar. (E1)
3. Journal/Essay suggestions: 

· Have students recall a time when they went out of their way to help a friend. Describe the incident and explain why they chose to help rather than turn their back. Would they do the same thing if they had to do it over again? Why or why not?

· Stanley’s family believes that everything bad that happened to them is the result of a pig-stealing relative. How did that affect Stanley’s outlook on life? What problems did that idea cause Stanley? How would his life have been different if his family looked at other reasons for their misfortunes? Support your ideas with evidence from the book.

· How are Stanley and Zero influenced by fate?

· Would Stanley and Zero have become friends if they had met under different circumstances? Why or why not? (R)
· How was fairness viewed by (character)? What experiences led to this perception?(R)
4. Filling in the Holes: This activity connects the parallel stories. See attached.

5. Hold a mock trial for Stanley. Have students assume the roles of Mr. and Mrs. Yelnats, Clyde, Stanley, lawyer, judge, bailiff, court reporter and jury.  

6. Zero and Stanley both grow up listening to family songs. These songs greatly affect their lives. Have students write a “family” song conveying ideas important to their lives.

7. Have the students act out dramatic scenes from the novel. Follow with discussion (or journal prompts) related to friendships, destiny, and use of parallel stories.

8. Pair Activity: Glass Half Full/Glass Half Empty. See attached.

9. Vocabulary Spinner Activity: See attached.

10. Vocabulary Sort: See attached. Words may also be written on cards and sorted into labeled piles or bags.

11. Word Detective: Copy the sentence replacing the vocabulary word with a synonym. See attached.

12. Fictionary: On a sheet of paper, teams of students write the correct definition and on a second sheet, a fictitious definition that sounds realistic. Play the game. Receive a point for each correctly guessed answer. You also receive a point when you stump the other team. See attached.

13. View video version of Holes. Compare the two versions. How are the elements the same? How have they been changed in making the video? Why might these changes have been made?

14. Character Web Connection Sheet: Complete a diagram showing the interaction and attitudes between the characters. See attached. (E1)

15. Make a “foot” book. In groups, students record events on foot cut-outs then sort the events by FATE (destiny) or FEAT (personal action). Support and discuss decisions. See attached. (R/ E2)

16.  Write an epilogue addressing the question, “Whatever happened to ___.” Choose one of the following characters: Zero, Mom, Warden, Mr. Sir or Stanley to complete the question. Be sure to include a consideration of destiny versus personal action. (E2)

17.  Character Study: See graphic organizers in Language Arts Curriculum. (R)

Resources

Text: Holes by Louis Sachar
Other Print Sources: Picture books illustrating the concept of curse in literature: 

The Talking Egg by Robert San Soucis,
Videotapes, DVDs or Films: Holes
Software: Microsoft Word, Inspiration Software
Internet Sources with addresses and full title of the site:

Databases:

Name: 

Date:

Holes: Character Web Connection

Fill in the blank circles with the names of characters of your choice. Draw lines connecting the characters. On the lines describe their relationships.









Game Board Rubric: 

Holes by Louis Sachar
Student Name: ______________________

	CATEGORY 
	4 
	3 
	2 
	1 
	Points Earned

	Plot/Theme
Transformation of Elements

Weight: 35
	The game contains four to five examples illustrating the plot and theme of the novel.  
	The game illustrates three to four examples illustrating the plot and theme of the novel.
	The game contains one to two examples illustrating the plot and theme of the novel. 
	The game does not contain examples illustrating the plot and theme of the novel. 
	S
	T

	Accuracy of Content/Vocabulary Usage

Weight: 40
	All information cards made for the game are correct.
	All but one of the information cards made for the game is correct. 
	All but two of the information cards made for the game are correct. 
	Several information cards made for the game are not accurate. 
	
	

	Game

Directions

Weight: 15
	Directions were written clearly enough that all could easily participate. 
	Directions were written, but one part of the game needed slightly more explanation. 
	Directions were written, but people had some difficulty figuring out the game. 
	The directions were not written. 
	
	

	Creativity

Weight: 5
	The student put a lot of thought into making the game interesting and fun to play as shown by creative questions, game pieces and/or game board. 
	The student put some thought into making the game interesting and fun to play by using textures, fancy writing, and/or interesting characters. 
	The student tried to make the game interesting and fun, but some of the things made it harder to understand/enjoy the game. 
	Little thought was put into making the game interesting or fun. 
	
	

	Attractiveness

Weight: 5
	Contrasting colors and at least 3 original graphics were used to give the cards and game board visual appeal. 
	Contrasting colors and at least 1 original graphic were used to give the cards and game board visual appeal. 
	Contrasting colors and "borrowed" graphics were used to give the cards and game board visual appeal. 
	Little or no color or fewer than 3 graphics were included. 
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Essay Rubric:

 Holes by Louis Sachar
Student Name: 

	CATEGORY
	4
	3
	2
	1
	Points 

Earned

	Focus on Assigned Topic

 Weight: 75
	The entire piece is related to the assigned topic and allows the reader to understand much more about the topic.
	Most of the piece is related to the assigned topic. The piece wanders off at one point, but the reader can still learn something about the topic.
	Some of the pieces related to the assigned topic, but a reader does not learn much about the topic.
	No attempt has been made to relate the piece to the assigned topic.
	S


	T



	Writing Process

Weight: 10
	Student devotes a lot of time and effort to the writing process (prewriting, drafting, reviewing, and editing). Student works hard to make the piece wonderful.
	Student devotes sufficient time and effort to the writing process (prewriting, drafting, reviewing, and editing). Student works and gets the job done.
	Student devotes some time and effort to the writing process but was not very thorough. Student does enough to get by.
	Student devotes little time and effort to the writing process. Student doesn't seem to care.
	
	

	Organization

Weight: 5
	The piece is very well organized. Ideas and references are presented in a logical sequence with clear transitions.
	The piece is pretty well organized. One idea or reference may seem out of place. Clear transitions are used.
	The piece is a little hard to follow. The transitions are sometimes not clear.
	Ideas and references seem to be randomly arranged.
	
	

	Spelling and Punctuation

Weight: 5
	There are no spelling or punctuation errors in the final draft.
	There is one spelling or punctuation error in the final draft.
	There are 2-3 spelling and punctuation errors in the final draft.
	The final draft has more than 3 spelling and punctuation errors.
	
	

	Neatness

Weight: 5
	The final draft of the piece is readable, clean, neat and attractive. It is free of erasures and crossed-out words. It looks like the author took great pride in it.
	The final draft of the piece is readable, neat and attractive. It may have one or two erasures, but they are not distracting. It looks like the author took some pride in it.
	The final draft of the piece is readable and some of the pages are attractive. It looks like parts of it might have been done in a hurry.
	The final draft is not neat or attractive. It looks like the student just wanted to get it done and didn't care what it looked like.
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