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Course/Subject: Literature Unit

Grade(s): 7

Teacher(s): Monica Connor, Cheryl Paulsen

Topic/Title: Tuck Everlasting by Natalie Babbit


Themes/Topics: Immortality, Perspective, Personal Choice, Responsibility, Captivity

Length of Time for the UbD Unit: 3 to 4 weeks (daily classes)
Date the unit was reviewed by the UbD Team:

Summary of the Unit: Tuck Everlasting is a modern-era fantasy set in Anytown, early enough in the last century that horses are the mode of transportation. The main character, Winnie Foster, is a sheltered and isolated only child who longs to make a difference in the world. She learns the Tuck family has an unbelievable secret from which the world must be protected. When the situation becomes dire, she has a chance to make a difference, but first she must make several tough choices.

 Students will learn that novels reflect individual perspectives that mirror real life and influence choices. They will interpret and evaluate the story in two types of media and explore the social issues in the story and in real life. 
Standards

Connecticut Curriculum Framework(s): Language Arts:

	Number
	Content Standard

	Reading

2
	Students will describe, interpret, reflect on, analyze and evaluate text in order to extend understanding and enjoyment.

	4
	Students will communicate with others to create interpretations and evaluations of written, oral and visual texts.

	5
	Students will recognize how literary devices and conventions capture the reader.

	9
	Students will explore decisions and political and social issues through literature.

	Writing

1
	Students will use descriptive, narrative, expository, persuasive, and poetic modes.

	2
	Students will prepare, publish and present work to audience, purpose and task.


Understanding by Design Unit Template

	Enduring Understandings

(Students will understand that…)
	
	Essential Questions

(Open-ended significant questions related to the Enduring Understandings.)

	Identify Topic(T) or Overarching(O) – must have at least one overarching

1. Writers use a variety of techniques to engage and persuade the reader.
2. Novels reflect individual perceptions and perspectives that mirror real life.
3. An individual’s perspective influences his/her perceptions and choices.
4. “Stone walls do not a prison make, nor iron bars a cage.”

	
	1. What makes a book a good read?

2. How can books that are fun to read also be good literature?

3. How does one’s life situation affect one’s perspective?

4. How does one’s perspective influence one’s choices?

5. How can a choice be both good and evil?

6. How do the choices made by the characters in this novel reflect their varying perspectives?

7. What does it mean to be captive?


Key Elements: Important Vocabulary, People, Terms, etc.

	epilogue
	theme
	tarnation
	antagonist

	fantasy
	prologue
	parson
	protagonist

	irony
	gallows
	camphor
	teeming

	figurative language
	constable
	eddy
	metaphysical

	foreshadowing
	galling
	cahoots
	consciousness

	romance
	/romantic novel
	
	


	Knowledge / Skills – (Students will know / be able to ….)_______________________

· Students will know elements of the genres: fantasy and romantic novel.

· Students will know vocabulary specific to setting.

· Students will know elements of literature: plot, character (including antagonist and protagonist), theme, and types of conflict.

· Students will know literary devices: simile, foreshadowing, imagery, metaphor, and irony.

· Students will know concepts of print: prologue and epilogue.

· Students will be able to write to a prompt.

· Students will be able to identify types of conflict.

· Students will be able to differentiate between the types of conflicts.

· Students will be able to make inferences. 

· Students will be able to make predictions.

· Students will be able to analyze characters.

· Students will be able to evaluate character’s motivations and choices.

· Students will be able to recognize character’s differing perspectives.

· Students will be able to compare and contrast two versions of a text.


Assessment with a Detailed Description

All performance assessments will be graded using a specified set of criteria known to students. An assessment may address more than one standard. Every standard must be assessed.

Content Standard(s):

 R2.)Students will describe, interpret, reflect on, analyze and evaluate text in order to extend understanding and enjoyment.

R4.) Students will communicate with others to create interpretations and evaluations of written, oral and visual texts.

W1.)Students will use descriptive, narrative, expository, persuasive, and poetic modes
Performance – Based Assessment(s): (Include G.R.A.S.P.S. if appropriate)

You are a movie reviewer for the Lakeville Journal. Your editor sent you to the premier of Tuck Everlasting to advise the readership whether they should see the film or read the book first. Your goal is to convince these people one way or the other. You need to prepare a written review that compares the film to the book. Make sure that you compare the two in terms of plot and character development including antagonist and protagonist. Also compare the presentation of the theme, setting and conflict in each version.

Goal: Persuade your readers to feel the way you do about the novel and the film version of Tuck Everlasting.

Role: Movie Reviewer for the Lakeville Journal
Audience: potential readers/viewers of Tuck Everlasting 

Situation: Helping readers to decide whether to see the movie or read the book first.

Product: Newspaper column

Standards: See attached rubric.

Rubric(s) for Performance-Based Assessment(s) - Include here or attach at the end.
See attached rubric.

Movie Review Rubric:

 Tuck Everlasting by Natalie Babbitt
	CATEGORY
	4
	3
	2
	1
	Points 

Earned

	Key information about movie
	The review contains all of the key information about the movie including the title, rating, and film length. The names of the lead actors and their roles, the names of the director, producer and studio are stated in the review.
	The review contains most of the key information about the movie such as title, rating, and film length. The names and roles of most of the people involved in the movie such as the actors, director, producer and studio are stated.
	The review contains some of the key information about the movie such as title, rating, and film length. The names and roles of some of the people involved in the movie such as actors, director, producer and studio are stated.
	The review contains none of the key information about the movie. None of the names and roles of the people involved in the movie are stated.
	 

	Literary Elements
	The movie’s genre, setting, plot summary and conflicts are contained in the review.
	Most of the literary elements of the movies are contained in the review.
	Some of the literary elements of the movie are contained in the review.
	There are no literary elements of the movie contained in the review.
	 

	References
	References to the book and its author are included in the comparison.


	Some references to the book and its author are included in the comparison.
	A reference to the book and/or the author is included in the comparison are included in the comparison.
	There are no references made to the book and its author included in the comparison.
	 

	Conclusion
	The conclusion contains a clearly stated opinion. 
	The conclusion contains an opinion that is confusingly stated.
	The conclusion does not contain an opinion.
	The review has no conclusion.
	 


Content Standard(s):

R4.) Students will communicate with others to create interpretations and evaluations of written, oral and visual texts.

R5.) Students will recognize how literary devices and conventions capture the reader.

W2.) Students will prepare, publish and present work to audience, purpose and task.

Performance – Based Assessment(s): (Include G.R.A.S.P.S. if appropriate)

Create a pamphlet teaching elements of literature and literary devices to younger students using illustrations and evidence from Tuck Everlasting.  Allow one page for each element or device and give its definition under the heading. Create a matching activity at the end of your pamphlet which will test your student’s knowledge of the selected devices and elements. For this activity, create your own examples or use ones you know from other stories.  Include 3 devices from the following list: irony, simile, metaphor, foreshadowing, and imagery. In addition, include 3 elements from the following list: plot, antagonist, protagonist, theme, setting, conflict and types of conflict. 

Rubric(s) for Performance-Based Assessment(s) - Include here or attach at the end.
See attached rubric.

Brochure Rubric:
Tuck Everlasting by Natalie Babbitt

Student Name: 

	CATEGORY
	4
	3
	2
	1
	Points 

Earned

	wRiting-

Organization
	Each section of the brochure has a clear beginning, middle and end.
	Almost all sections of the brochure have a clear beginning, middle and end.
	Most sections of the brochure have a clear beginning, middle and end.
	Less than half of the sections of the brochure have a clear beginning, middle and end
	 

	Spelling
	There are no errors in spelling or use of conventional written English.
	There are no errors in spelling or use of conventional written English after feedback from an adult.
	There are no more than 3 errors in spelling or in use of conventional written English.
	There are more than 3 errors in spelling or in use of conventional written English.
	 

	Content-

Accuracy


	All facts in the brochure are accurate.
	99-90% of the facts in the brochure are accurate.
	89- 80% of the facts in the brochure are accurate.
	Fewer than 80% of the facts in the brochure are accurate.
	 

	Attractiveness and Organization
	The brochure has exceptionally attractive formatting and well-organized information.
	The brochure has attractive formatting and well-organized information.
	The brochure has well-organized information.
	The brochure’s formatting and organization of material is confusing to the reader.
	

	Knowledge Gained
	Student can accurately answer all questions related to facts in the brochure.
	Student can accurately answer most questions related to facts in the brochure.
	Student can accurately answer most questions related to the facts in the brochure.
	Student appears to have little understanding about the facts used in the brochure.
	 

	Graphics/Pictures
	Graphics go well with the text and there is a good mix of text and graphics.
	Graphics go well with the text, but threw are so many that they distract from the text.
	Graphics go well with the text, but there are too few and the brochure seems “text-heavy”.
	Graphics do not go with the accompanying text or appear to be randomly chosen.
	 


Oral Presentation Rubric:

Tuck Everlasting by Natalie Babbitt

 Elements of Literature

Student: 

	CATEGORY
	4
	3
	2
	1
	Points 

Earned

	Content

/Topic
	The student shows full understanding of the information. It is presented in a clear and concise manner. The student stays on topic.
	The student shows good understanding of most of the elements. It is presented in a clear manner. The student stays on topic all or most of the time.
	The student shows a good understanding of some of the elements. It is presented in a clear manner most of the time. The student stayed on topic some of the time.
	The student does not seem to understand the elements very well.

It is unclear. It is hard to tell what the topic was.
	 

	Props


	Student uses several props that show considerable work/creativity and which makes the presentation better.
	Student uses one prop that shows considerable work/creativity and which makes the presentation better.
	Student uses one prop which makes the presentation better.
	The student uses no props or the props chosen detract from the presentation.
	 

	Speaking voice
	Student speaks clearly and distinctly all the time and mispronounces no words. Student’s volume is loud enough to be heard by all of the audience all of the time.
	Student speaks clearly and distinctly all the time but mispronounces one word. Volume is loud enough to be heard by all of the audience most (90%) of the time.
	Student speaks clearly and distinctly most of the time. Mispronounces no more than one word. Volume is loud enough to be heard by all of the audience members at least 80% of the time.
	Student often mumbles or can not be understood OR mispronounces more than one word. Volume is often too soft to be heard by all of the audience members.
	 

	Posture and Eye Contact
	Student stands up straight, looks relaxed and confident. Student establishes eye contact with everyone in the room during the presentation
	Student stands up straight and establishes eye contact with everyone in the room during the presentation.
	Student sometimes stands up straight and establishes eye contact.
	Student slouches and or does not look at people during the presentation.
	 

	Time Limit
	The presentation is within the time guidelines.
	The presentation is outside of the time guidelines by 1 to 2 minutes.
	The presentation is outside of the time guidelines by 3 minutes.
	The presentation is outside of the time guidelines by 4 or more minutes.
	 


Content Standard(s):

R9.) Students will explore decisions and political and social issues through literature.

W2.) Students will prepare, publish and present work to audience, purpose and task.

Performance – Based Assessment(s): (Include G.R.A.S.P.S. if appropriate)

Explain in an essay your decision about whether or not you would knowingly drink the water of eternal life. Your essay must include an introduction, conclusion and at least three reasons that support your decision. Each reason should refer to specific details from the text that support your decision.

Rubric(s) for Performance-Based Assessment(s) - Include here or attach at the end.
See attached rubric.

Other Assessment Evidence: (Tests, quizzes, self-assessment, peer-assessment, etc.)

tests

quizzes on vocabulary and plot 

observations of students

journal entries

class discussion and participation

Essay Rubric:

 Tuck Everlasting by Natalie Babbitt
Student Name: 

	CATEGORY
	4
	3
	2
	1
	Points 

Earned

	Introduction
	The introduction has an interesting lead and a clear thesis statement.
	The introduction has a lead and thesis statement but the lead is boring or the thesis statement is unclear.
	The introduction has either no lead or no thesis statement.
	The essay has no introduction.
	 

	Support of Thesis
	The thesis is supported with three reasons with strong support from the text.
	The thesis is supported with three reasons with limited support from the text.
	The thesis is supported with two reasons with limited support from the text.
	The thesis is supported with only one reason and little or no support from the text.
	 

	Conclusion
	There is a conclusion. The conclusion restates the thesis in a new way and summarizes the main points. 
	There is a conclusion. The conclusion restates the thesis in a new way but the summary is limited.
	There is a conclusion. The conclusion does not restate the thesis and has no summary.
	There is no conclusion.
	

	Organization
	The essay has a strong organizational strategy with supporting details presented in paragraphs with clear topic sentences.
	The essay has a weak organizational strategy with supporting details generally grouped in paragraphs with topic sentences.
	 The organization of the essay is confusing with details not always grouped with topic sentences. 
	The essay has no organizational strategy with random presentation of details.
	

	Spelling and Punctuation
	There is no more than 1 spelling or punctuation error in the final draft.
	There are two or more but less than 5 spelling or punctuation errors in the final draft.
	There are 6-8 spelling and punctuation errors in the final draft.
	The final draft has more than 8 spelling and punctuation errors.
	 

	Neatness
	The final draft of the piece is readable, clean, neat and attractive. It is free of erasures and crossed-out words. It looks like the author took great pride in it.
	The final draft of the piece is readable, neat and attractive. It may have one or two erasures, but they are not distracting. It looks like the author took some pride in it.
	The final draft of the piece is readable and some of the pages are attractive. It looks like parts of it might have been done in a hurry.
	The final draft is not neat or attractive. It looks like the student just wanted to get it done and didn't care what it looked like.
	 


Library and Technology Skills: If appropriate summarize how library and technology skills are integrated within the unit and how you are collaborating with library and technology staff to plan and implement the unit. Librarians and technology teachers will assist in identifying appropriate sites, resources, and integrated opportunities.

·  Technology teacher will assist the students using Microsoft Publisher.

· Technology teacher will provide assistance to students using Microsoft Power Point. 

Connection to the CMT/CAPT: This unit addresses the following CMT/CAPT objectives.

Reading: 

Students should demonstrate understanding of…

Forming an Initial Understanding

· Determining the main idea

· Identifying or inferring important characters, settings, problems, events, relationships and details within a written work

· Selecting and using relevant information from a written work in order to summarize

· Using context clues to determine meaning of unknown or multiple-meaning words of figurative language

Developing an Interpretation

· making connections between the text and outside experiences and knowledge

· identifying or inferring the author’s use of structure/organizational patterns

· drawing conclusions about the author’s purpose in including or omitting specific details in a written work

· using evidence from the text to draw and/or support a conclusion

Demonstrating a Critical Stance

· using information from the text to make a prediction based on what is read

· analyzing the author’s craft, including use of literary devices

· evaluating explicit and implicit information and themes within a written work

· selecting, synthesizing and/or using relevant information within a written work to include in a response to or extension of the work

· demonstrating an awareness of values, customs, ethics, and beliefs included in a written work

CAPT Reading Framework

The three types are literary, informational and persuasive.  Three levels of interaction with text are included: 

· Describing the text

· Personalizing and interpreting the text

· Moving beyond the text

Writing:

Grade 8 – Students respond in writing to a persuasive prompt

· state a position on a particular topic

· support the position with specific details

· organize ideas so that the reader will be persuaded

CAPT Writing Framework

The writing framework is based on the premise that students should be able to write for different audiences.

· Generating ideas requires students to select and limit topics

· Draw upon personal knowledge as well as other sources

· Set purposes

Learning Activities with a Detailed Description

	Hook:

Two Sides of the Fence Activity: Students will choose five issues from a given list of topics relevant to their lives. They will state their point of view (perspective) and a parent’s point of view (perspective) regarding each selected topic. Following completion of the chart, students will share responses with the whole class, noting the differences in the responses reported by each. A lively discussion will ensue. See activity sheet.


Sequence: List learning activities in sequence below and/or attach a daily activity chart. Please be specific. Star (*) activities that directly prepare students for CMT/CAPT.

1. Journal prompts:
At the points of the story noted below, write a response to the following prompts in your blue book. Include any additional observations, wonderings or connections you noticed as you read.
· After reading the prologue, identify and summarize the three paragraphs near the end which foreshadow events in the coming story. Make a prediction about what will occur based on this information. 

· Chapter 1: Write about your impressions of the house and property at the end of the road and tell how you feel about the family that lives there

·  Chapter 2: What is the good dream that Mae’s husband is having? Why might he consider this to be a good dream?

·  Chapter 3: Why is Winnie feeling so upset? Think about the “Two sides of the Fence” activity. Winnie tells us her perspective. How might her parents feel about this issue? Why do they behave the way they do? 

· Chapter 4: Describe the stranger who appears at the gate. How does Winnie feel about him? How do you feel about him? Make a prediction about this man.

· Chapter 6: How is this “kidnapping” different from the way Winnie has imagined a kidnapping might occur?

· Chapter 7: Summarize the story of the Tuck family’s strange predicament.

· Chapter 10: Create a Venn diagram which compares and contrasts the homes of the Tucks and the Fosters.

· After reading Chapter 12, identify a simile and a metaphor used by the author in the book to this point. Explain why you think these literary devices are or are not effective.

· Chapter 17: How are the life goals of Winnie and Miles similar?

· After reading Chapter 17, use information from Chapters 8, 10, 12 and 17, to summarize each of the Tuck’s feelings about their immortality.

· Chapter 19: Explain the connection between the man in the yellow suit and the Tuck family.

· Chapter 21: Winnie realizes that Mae has deliberately injured the man in the yellow suit perhaps even with the intent of killing him. Winnie then thinks of when she killed a wasp and how bad it made her feel. Is the author saying that sometimes violent or hurtful action must be taken to prevent something worse from happening? Discuss your opinion of this idea and explain why you think this way.

· Chapter 23: Why does Winnie feel guilty after she goes to bed? 

· Chapter 24: Explain the irony behind Winnie’s escaping her house at night to help Mae. What lines of an old poem does Winnie recall and how do these lines relate to Winnie? How do they relate to the Tucks?

· Chapter 25: How is the time period at the beginning of this chapter different from the time period at the beginning of the story?

· Epilogue: What is the irony behind Tuck’s statement about the toad on page 139? Explain.

· Which elements make this story a tale of fantasy? Could this story really happen? Why or why not?

2. Point of View Activity: After reviewing the student handout, students will complete the activity identifying the point of view in the novel.

3. Complete character trait and analysis charts. See attached.

4. Character Web Connection Sheet: After reading the novel and then again after viewing the film, complete a diagram showing the interaction and attitudes between the characters. See attached. (E1)

5. Choose three characters from Tuck Everlasting. Identify a choice made by each character. Create a power point presentation in which you make a judgment about each character’s choice- was it “good” or “evil”? Explain in your presentation why you feel the character acted the way he /she did.

6. Write an essay. “The man in the yellow suit was planning to make a great deal of money by selling the spring water and did not care what the end result of his greed might mean for people. Do you see any thing like this happening in our world today? Do people, corporations, or countries do things out of greed without thinking of the consequences or if they do consider the consequences, do they ignore them due to greed? Give examples and explain fully.”

7.  Complete literary device activities from packet. See attached. 

8. Class discussion/small group: How can recognizing and accepting death as a natural, necessary part of life make it less frightening? Do you think knowing that our lives are temporary makes a difference in how people behave and think and live their lives? Does it make life more precious or more pointless? Explain.

9. Four corners: Place one sign labeled either “Agree,” “Disagree,” “Strongly Agree,” or “Strongly Disagree” in each corner of the room. Students will respond to choices made by characters at different points in the novel. Some examples are: Winnie made a good choice when she lied to her parents; The Tucks taking Winnie was not really kidnapping; People have a right to act in a manner that forwards their own cause, no matter what the cost is to others.  Students will choose a corner and discuss reasoning behind their choice with others in the group.

10. Visualization: The students will illustrate the houses of the Tucks and Fosters using the picture the author’s words have created in their minds.

11. “Lessons Learned” activity: After reviewing the student handout on theme, students will complete the activity identifying the theme in the novel.

12. T-Shirt slogan: Students will write a t-shirt slogan that expresses a message about the theme of Tuck Everlasting. 

13. “Best Quote” activity: Students will select a quote from the novel that is descriptive, assists characterization, foreshadows or otherwise seems very important to their understanding of the story.

14. “The Winner!” At the conclusion of the study of this novel, students will design an award to give to the author reflecting the book’s strengths. 

Resources

Text: Tuck Everlasting by Natalie Babbit

Other Print Sources: No Glamour Literature by Mary Conger

Region One Language Arts Curriculum 5-8 guide 

Videotapes, DVDs or Films: Tuck Everlasting
Software: Microsoft Word, Microsoft Publisher, Microsoft Power Point

Internet Sources with addresses and full title of the site:

www.readwritethink.org
Databases:

Please Attach Supporting Materials.

Name:

Date:

Tuck Everlasting:

Comparison of novel and film 

	Element
	Novel
	Film

	Plot
	
	

	Character Development

(Include information about antagonist, protagonist and other major characters.)
	
	

	Theme
	
	

	Setting
	
	

	Conflict and Resolution
	
	


NAME: 

Date:

T-Shirt Fun

Write a T-shirt slogan that expresses a message about the theme of Tuck Everlasting. A T-shirt slogan should have a small number of words and be catchy. It should express the theme of the novel.
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